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Staff and Student Wellbeing

as co-regulators.

N

Wellbeing Policy Statement and
Framework for Practice

The Wellbeing Policy Statement and Framework for Practice
(DES, 2019) sets out the ambition and vision that the promotion
of wellbeing is at the core of the ethos of every school.

Bronfenbrenner’s ecological model of human development
supports this view and offers a comprehensive systems-based
understanding of wellbeing. It acknowledges the importance
of the individual and his/her immediate relationships in their
social context and in their wider community.

Student and staff wellbeing is of the utmost importance.
When engaging in regulation-first support, we know that
the wellbeing of supportive adults is key to their practice

Wellbeing Policy Statement
and Framework for Practice

2018-2023
Revised October 2019

Bronfenbrenner’'s model demonstrates that to be human is to be relational

and that wellbeing is always realised in a community
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Educational syste™

INDIVIDUAL MESOSYSTEM

Age, sex, health, etc. Connections between
systems and microsystems.

MICROSYSTEM

Immediate environments EXOSYSTEM

Direct interaction in activities,
roles and relation with others
and objects.

NCSE Relate

Indirect environments
Systems that influence the
individual indirectly through
microsystems.
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MACROSYSTEM
Social ideologies and values
of cultures and subcultures.

TECHNO-SUBSYSTEM
Media influences
Computers

Internet

Portable devices

Social media

Television

Telephones

(DES, 2019)
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https://assets.gov.ie/24725/07cc07626f6a426eb6eab4c523fb2ee2.pdf

“The role of the teacher has also been found to be paramount to children and young people’s
wellbeing (OECD, 2017), and reaches beyond teaching and learning. The relationship that teachers
develop with the young person is a key influence on wellbeing development. Access to ‘one good
adult’ who can guide and support a young person at a vulnerable time is an identified protective
factor. Furthermore, support for the wellbeing of staff is also an essential element, and crucial to
sustaining teacher/resource staff engagement, enthusiasm and ability to model resilience. It builds
staff capacity to cope with challenges and adapt to change, and creates conditions to support and
motivate staff to be effective.”

(Wellbeing Policy Statement and Framework for Practice, p.15)

Culture & Environment Curriculum

@ Mission and ethos (Teaching & Learning)

@ School & classroom @ Extra-curricular learning
climate & culture @ Co-curricular learning

@ Quality & use of school @ Planning supports
buildings & grounds @ Monitoring

KEY AREASO%
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WELLBEING
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Relationships & Partnerships Policy & Planning

® Student & staff relationships @ All policies relevant to wellbeing

@ Peer relationships ® All plans relevant to wellbeing

® Student voice ® School & centre self-evaluation

® Partnership - staff, children and ® Continuing professional development

young people, parents/carers
Partnerships with other schools
Community partnerships

@ External supports

Four Key Areas of Wellbeing (DES, 2019)

NCSE Relate can be used to support the Four Key Areas of Wellbeing. There are many practical strategies
and resources throughout to support whole school practice for each of the key areas.

NCSE Relate 37 © NCSE 2025



b
=
(]
=
g
4+
c
Q
©
=}
+
(72}
©
c
(3}
=
]
o
wv

Belonging

A sense of belonging for all students is important for wellbeing and ,when every student feels that they
belong, there is a positive impact for students with special educational needs, as well as all other students.
Whilst location is where belonging tends to start, it is the experience of belonging for every student that we
are aiming for and that links with the emphasis on relationships and understanding throughout NCSE Relate.

See the ‘10 Dimensions of Belonging’ by Erik Carter to reflect on belonging in your
school.

Growth Mindset

A person with a growth mindset views intelligence, abilities, and talents as learnable and capable of
improvement through effort. A person with a fixed mindset views those same traits as inherently stable
and unchangeable over time.

Carol S. Dweck has extensively researched growth mindset. According to Dweck, when people with a fixed
mindset meet a challenge, it can leave them feeling that the challenge is insurmountable, whereas a person
with a growth mindset will feel more confident in taking on the challenge and learning what is needed to
overcome it.

Studies by Dweck have shown a difference in brain activity between students with fixed and growth
mindset when viewing mistakes or corrections in their work; the students with fixed mindset showed no
brain activity when reviewing their mistakes while students with growth mindset showed increased brain
activity. The students with fixed mindset see that their mistakes are a pathway to change through reflection
whereas the student with fixed mindset may not see a pathway beyond their mistakes.

Understanding the power of a growth mindset when supporting behaviour is important as it will be an
important consideration in how you support students and in considering use of language.

How to Foster a Growth Mindset

Give formative feedback
that lets students know
how they are doing and

what the next step is

Model feeling
challenged and

Reframe challenges as .
trying anyway

opportunities and find

the new learning
Model making mistakes

and feeling comfortable, Set ‘growth rules’ so
S lbrara i voice the learning th?t has students know why
e =P taken place by making a they are important
mistake

Rather than praising intelligence or final product, praise the process, effort and skills involved
in getting there
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https://promotingprogress.org/sites/default/files/2022-02/Fostering_Belonging_Handout.pdf

Growth Rules

Rules and expectations are important in the school community; however, they can be counterproductive
if they are worded without flexibility. They need to be fair for all and should be achievable for all students.

We know that rules should be phrased to tell the students what we want to see rather than what we don’t
want, but we can go one step further than this by creating ‘Growth Rules’. These are rules that promote
positive learning through motivation. Growth rules explain how they help the students thrive. For example,
‘We are successful and more relaxed when we are ready and organised for class by going to lockers at least
ten minutes before class starts’.

@ Article: How to create the right environment for growth mindset
° Carol S Dweck’s Ted Talk: ‘The Power of Yet’

\..Lj Talks at Google: Carol Dweck - The Growth Mindset

Wellbeing Resources

Department of Education’s Wellbeing Site
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Department of Education’s Catalogue of Wellbeing Resources Primary

Department of Education’s Catalogue of Wellbeing Resources Post Primary

Managing Reluctant Attendance and School Avoidance Behaviour:
A Good Practice Guide for Primary Schools

Managing Reluctant Attendance and School Avoidance Behaviour:
A Good Practice Guide for Post-Primary Schools

Responding to Self Harm in School (Primary and Post Primary)

Panic Attacks: A Guide for School Staff

NG & & 000

NCSE TPL
. Pathways for Prevention
.. Understanding Behaviour
Supporting Autistic Learners in the Special School
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https://greatergood.berkeley.edu/article/item/how_to_create_the_right_environment_for_students_to_develop_a_growth_mindset
https://www.youtube.com/watch?v=J-swZaKN2Ic
https://open.spotify.com/episode/53huOnca4alzjYKHbNR4RL
https://www.gov.ie/en/campaigns/851a8e-wellbeing-in-education/
https://www.gov.ie/en/publication/2b57f-wellbeing-resources-for-primary-schools/
https://www.gov.ie/en/publication/eeea1-wellbeing-resources-for-post-primary-schools/
https://www.gov.ie/pdf/?file=https://assets.gov.ie/83467/5c49a18e-5f61-4125-86ca-a0c76f068bfc.pdf#page=null
https://www.gov.ie/pdf/?file=https://assets.gov.ie/83467/5c49a18e-5f61-4125-86ca-a0c76f068bfc.pdf#page=null
https://www.gov.ie/pdf/?file=https://assets.gov.ie/195546/305b0aa1-3951-409b-9d85-78a21550a71d.pdf#page=null
https://www.gov.ie/pdf/?file=https://assets.gov.ie/195546/305b0aa1-3951-409b-9d85-78a21550a71d.pdf#page=null
https://www.gov.ie/pdf/?file=https://assets.gov.ie/271418/b23b049d-0e13-449b-8e5f-d29f82bed3c8.pdf#page=null
https://www.gov.ie/pdf/?file=https://assets.gov.ie/85983/5cf9595d-42cb-48c8-8346-fb42c49a4efb.pdf#page=null



